Pupil premium strategy statement — Croft Primary
School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 382

Proportion (%) of pupil premium eligible pupils 23%

Academic year/years that our current pupil premium Year 1 of a 3-year plan
strategy plan covers (3-year plans are recommended) 2023 - 2026

Date this statement was published November 2023

Date on which it will be reviewed

July 2024, 2025, 2026

Statement authorised by

Sally-Ann Seward
Headteacher

Pupil premium lead

Rachael Travill
Deputy Headteacher

Governor / Trustee lead

Simon Martin
Chair of Governors

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £117,855
£14,356

Recovery premium funding allocation this academic year

Post LAC £12,650

Pupil premium (and recovery premium*) funding carried
forward from previous years (enter £0 if not applicable)

*Recovery premium received in academic year 2021 to
2022 can be carried forward to academic year 2022 to
2023. Recovery premium received in academic year 2022
to 2023 cannot be carried forward to 2023 to 2024.

£0

Total budget for this academic year

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£144,861




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve high attainment across all subject areas. The
focus of our pupil premium strategy is to support disadvantaged pupils to achieve that
goal, including accelerated progress for those who are already high attainers. We know
and understand the challenges faced by our vulnerable pupils and the activity we have
outlined in this statement is also intended to support their needs, regardless of whether
they are disadvantaged or not. Implicit in the intended outcomes detailed below, is the
intention that non-disadvantaged pupils’ attainment is sustained and improved
alongside progress for their disadvantaged peers. Our approach will be responsive to
familiar challenges and individual needs, rooted in robust diagnostic assessment, not
assumptions about the impact of disadvantage.

We use research conducted by the Education Endowment Fund (EEF) and recognised
literature and CPD (such as ‘Addressing Educational Disadvantage’ by Marc Rowland)
to support decisions made around the usefulness and implementation of different
strategies. As recognised by the EEF, we know that ‘good teaching is the most
important lever schools have, to improve outcomes for disadvantaged students’ and we
are focused heavily on developing the quality of teaching through carefully planned
CPD and a focus on areas in which disadvantaged pupils require the most support.

Our strategy links directly to our school improvement plan objectives and all staff have
a clear understanding of and a commitment to the key principles of our strategy:

» Promote an ethos of attainment for all — setting high aspirations and responsibility for
raising attainment to all staff

* Provide high quality teaching across the school which meets the needs of all pupils
and with the focus on keeping up, not catching up

* Individualised approach to address barriers across all age groups and be
professionally curious to avoid any assumptions

« Effective use of data with ongoing rigorous evaluation of pupils’ attainment,
challenges, and needs




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Detail of challenge

1 | Early Years: On entry to Reception in both 2022 and 2023, 0% of vulnerable
pupils were assessed as on track to meet GLD.

Less pupils overall achieved a good level of development in 2023 than 2022, but
significantly the gap for disadvantaged pupils has increased from 17.5% in 2022,
to 44.9% in 2023. The main gaps in attainment are:

Attention and listening

Communication and language, Literacy, particularly writing, Maths,
Understanding the world and Expressive arts and design.

This data indicates that on entry to KS1, there is already a significant gap for

disadvantaged pupils and if left unattended this could result in pupils falling
further behind.

2 | Phonics and early reading: Assessments, monitoring and discussions with
pupils indicate that disadvantaged pupils generally have greater difficulties with
phonics than their peers. Over the last two years, the attainment gap for
vulnerable pupils in phonics and KS1 reading has started to close. However,
more work needs to be done to ensure that assessments identify pupils as soon
as they begin to fall behind their peers and extra practice is put in place. Early
assessments of current Reception and Year 1 pupils show this will be a priority
this year.

In 2022-23, 82.5% of all pupils and 100% of FSM6 pupils in Y1 met the required
standard in phonics. However, 89.8% of all Y2 pupils met the required standard
with the gap for disadvantaged pupils at 20.9%.

71.2% of all pupils achieved EXS in Reading at the end of KS1, with the gap for
disadvantaged pupils at 16%.

Pupils who fail to learn to read early on start to dislike reading and this negatively
impacts their developments as readers. Early intervention for identified pupils is
key.

3 | Outcomes in Core Subjects: Assessments over the last three years and
monitoring and discussions with pupils indicate that the attainment in all core
subjects of the disadvantaged pupils is below that of non-disadvantage pupils
and there is a significant gap between WB FSM boys and WB non-FSM boys.

2022 — 23 assessment data shows:

Reading: KS1 71.2% FSM6 gap 16% WB FSM Boys gap 70.8%
KS2 59.3% FSM gap 44.4% WB FSM Boys gap 45.6%

Writing: KS1 47.5% FSM6 gap 37.6% WB FSM Boys gap 41.7%
KS2 54.2% FSM gap 44.2% WB FSM Boys gap 33.8%

Maths: KS1 78% FSM gap 7.4% WB FSM Boys gap 83.3%

KS2 45.8% FSM gap 39% WB FSM Boys gap 33.8%




Writing: Assessments over the last three years and monitoring and discussions
with pupils indicate that there has been a significant gap in writing, which starts in
Reception and continues throughout both KS1 and KS2.

2022 — 23 assessment data shows:

No disadvantaged pupils achieving the writing element of Literacy at the end of
Reception.

KS1 47.5% FSM6 gap 37.6%

KS2 54.2% FSM gap 44.2%

All the skills of language are essential to participating fully as a member of
society; pupils, therefore, who do not learn to speak, read and write fluently and
confidently are effectively at a disadvantage.

SEMH: Our assessments, observations and discussions with pupils and families
have identified social and emotional issues for many pupils, particularly older
pupils. These challenges particularly affect disadvantaged pupils, including their
attainment.

1 pupil currently accesses CAMHS and 1 pupil is on the waiting list.

4 pupils have been identified for Hope mentoring for the autumn term.

27 pupils have SEMH as their primary need.

55% of all children currently requiring additional support are disadvantaged.

Attendance: Our attendance data 2022-23 indicates that attendance among
disadvantaged pupils was 2% lower than for non-disadvantaged pupils.

A significant proportion of ‘persistently absent’ pupils in the year 2022 — 23 were
disadvantaged pupils, with 26.72% of disadvantaged pupils being persistently
absent compared with 17.55% of non-disadvantaged pupils.

Our assessments and observations indicate that absenteeism is negatively
impacting disadvantaged pupils’ self-esteem, attainment and progress.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended Success criteria

outcome

To improve Early Years outcomes in July 2026 show that disadvantaged pupils met the
outcomes at expected standard in line with comparable groups nationally (except where
the end of significant SEN is present)

Early Years Monitoring and evaluation will show that:

among

disadvantaged
pupils.

¢ Effective training and coaching provided has enabled and empowered
the Early Years lead to implement the identified evidence-based
approaches in the Early Years setting.

e Early Years staff are implementing the learning from the relevant
training and resources to ensure provision is good or better.

¢ Assessment to identify pupils who require intervention is used swiftly.
Research-based targeted small group interventions are delivered for
identified pupils.

e A language-rich learning environment supports and challenges learning.

o A well-balanced early literacy strategy supports the development of
skills, knowledge and understanding and prepares pupils for reading
and writing.

e The curriculum fully meets the needs of the pupils and is in line with the
requirements of the EYFS.

To improve
phonics and
KS1 reading
attainment
among
disadvantaged

pupils.

Y1 phonics and KS1 reading outcomes in July 2026 show that
disadvantaged pupils met the expected standard in line with comparable
groups nationally (except where significant SEN is present).

Monitoring and evaluation will show that:
e There are high expectations for disadvantaged pupils.

o Effective training and coaching enables and empowers the Phonics lead
so that the teaching of reading is as effective as possible and the SSP is
implemented successfully.

e Ongoing assessment, including of pupils’ progress in phonics (including
identified pupils in KS2), is sufficiently frequent and detailed so that
those who begin to fall behind are provided with targeted support
immediately.

¢ All pupils have access to decodable books for learning to read which
match the GPCs they can already decode.

e Parent attendance at workshops of disadvantaged pupils is in line with
non-disadvantaged so that all parents know how best to support their
child with phonics and reading.




To improve
outcomes in
core subjects
among
disadvantaged

pupils.

KS1 and KS2 outcomes in July 2026 show that disadvantaged pupils met
the expected standard in line with comparable groups nationally (except
where significant SEN is present).

Monitoring and evaluation will show that:

e The use of an assessment calendar ensures that actions are taken as a
consequence of assessment as part of a detailed and deliberate cycle
and all decisions are data informed.

e Summative assessment is used judiciously across all year groups so
that momentum is sustained between statutory assessments.

o Effective use of termly progress meetings focus on disadvantaged
pupils.

o Effective use of half termly review and reflect meetings share best
practice, support pupil progress, and help remove specific barriers to
learning.

e CPD on the use of data and analysis enables teachers to identify and
target groups of children and provide the appropriate support and
intervention.

o Effective training and coaching enables and empowers the maths and
English leads so that they ensure their subject areas are delivered to the
highest possible standard.

e CPD on teaching to all and formative assessment strategies ensures
formative assessment encompasses effective feedback that moves
learners forward as the key driver in raising standards across all year
groups.

e The effective implementation of the ‘Five-a-day’ principle supports high
guality teaching and improves outcomes for pupils with SEND.

To improve
wellbeing for
all pupils,
particularly our
disadvantaged

pupils.

Sustained high levels of wellbeing demonstrated by:

» qualitative data from pupil voice, pupil and parent surveys and teacher
observations.

* an increase in participation in enrichment activities, particularly among
disadvantaged pupils.

* a reduction in referrals for support for identified children.

* qualitative data and parents voice shows increased empowerment and
ability to support their children.

To achieve
and sustain
improved
attendance
and
punctuality for
all pupils,
particularly
our
disadvantaged

pupils.

Sustained high attendance in July 2026 demonstrated by:

« the overall absence rate for all pupils being no more than 3.5%, and the
attendance gap between disadvantaged pupils and their non-disadvantaged
peers being reduced.

« the percentage of all pupils who are persistently absent being below 10%
and the figure among disadvantaged pupils being no higher.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £60,000

- Dedicated leadership time and
SLT coaching for English lead to
monitor and provide support.

- CPD on the effective
implementation of the structured
reading approach.

Reading comprehension strategies | EEF
(educationendowmentfoundation.org.uk)

Improving Literacy in Key Stage 1 | EEF
(educationendowmentfoundation.org.uk)

Improving Literacy in Key Stage 2 | EEF
(educationendowmentfoundation.org.uk)

Activity Evidence that supports this Challenge
roach number(s)
app addressed
Ensure high quality interactions in Implementation Evidence Impact 1,2
Early Years through effective cost strength (months)
leadership and tailored CPD. ®) (7]
- Dedicated leadership time and Communication and language approaches | EEF
SLT support for EY lead to (educationendowmentfoundation.org.uk)
monitor and provide support.
- Provide opportunities for staff to
visit best practice EY settings.
- CPD from Early Years Stronger
Practice Hub.
Ensure high quality teaching of 1,2,3
phOI’]iCS through effective Implementation Evidence Impact
leadership and tailored CPD. cost strength (months)
- Dedicated weekly leadership time | (& (s )
and SL'T support for phonics lead Phonics | EEF
to monitor and provide support. (educationendowmentfoundation.org.uk)
- Provide opportunities for staff to
visit best practice phonics Improving Literacy in Key Stage 1 | EEF
teaching. (educationendowmentfoundation.org.uk)
- CPD on the effective use of the
Monster Phonics training
programme, including
assessment.
Ensure high quality teaching of Implementation Evidence Impact 2,3
reading through effective cost strength (months)
leadership and tailored CPD. ®) @e® @ (¢



https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2

Ensure a high quality clear and The Write Stuff 3.4
systemic approach to the teaching | The Write Stuff - Transform the Teaching of
of writing, through effective Writing (janeconsidine.com)
leadership and tailored CPD.
- Dedicated leadership time and Improving Literacy in Key Stage 1 | EEF

SLT coaching for English lead to (educationendowmentfoundation.org.uk)

monitor and provide support.
- Tailored CPD via The Write Stuff Improving Literacy in Key Stage 2 | EEF

videos following learning walks (educationendowmentfoundation.org.uk)

and lesson visits.
Ensure hlgh quality teaching in Implementation Evidence Impact 3
mastery maths through effective cost strength (months)
Ieadershlp and tallore.d C?PD. ® ®® o
- Dedicated !eadershlp time and Mastery learning | EEF

SLT coaching for maths lead to (educationendowmentfoundation.org.uk)

monitor and provide support.
- CPD on the effective use of Third | Teaching for Mastery | NCETM

Space Learning and White Rose

Maths resources to supplement

the Power Maths scheme.
Implement the five-a-day approach EEF blog: The Five-a-day approach: How the 1,2,3,4
to support all pupils to succeed EEF can support | EEF .

. (educationendowmentfoundation.org.uk)

academically.
- Dedicated leadership time and

SLT coaching for SENCO to

monitor and provide support.
- CPD on the five core principles

which can support all pupils to

succeed.
Ensure effective use of teacher Implementation Evidence Impact 12,34

. . cost strength (months)
feedback to improve pupil
learning. ® ®ee @ e
- CPD on formative assessment
trateqi Feedback | EEF

Strategies. (educationendowmentfoundation.org.uk)
- Design a school feedback policy

that prioritises and eXQmpIIerS Embedding Formative Assessment | EEF

the principles of effective (educationendowmentfoundation.org.uk)

feedback.
- Dedicated leadership time to

monitor and provide support.
Ensure ongoing rigorous Workload Advisory Group report: Making data 12,34

evaluation of pupil attainment.

- CPD on the use of assessment
data.

- Clear assessment cycle to
ensure effective use of
assessment and robust tracking.

- Termly progress meetings with a
focus on vulnerable children —
key information shared with
leaders and actions identified.

work (publishing.service.gov.uk)



https://www.janeconsidine.com/jane-considine-TWS-online-training
https://www.janeconsidine.com/jane-considine-TWS-online-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://www.ncetm.org.uk/teaching-for-mastery/
https://educationendowmentfoundation.org.uk/news/eef-blog-the-five-a-day-approach-how-the-eef-can-support
https://educationendowmentfoundation.org.uk/news/eef-blog-the-five-a-day-approach-how-the-eef-can-support
https://educationendowmentfoundation.org.uk/news/eef-blog-the-five-a-day-approach-how-the-eef-can-support
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/754349/Workload_Advisory_Group-report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/754349/Workload_Advisory_Group-report.pdf

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £40,000

Activity Evidence that supports this Challenge
approach number(s)
addressed
One to one, small group or peer Implementation Evidence Impact 3
academic tuition, including cost strength (months)
through the National Tutoring ®E® (.5 ]
Programme .
; ; One to one tuition | EEF
Ensure pupils ma.lk.e ef_fectlve_z (educationendowmentfoundation.org.uk)
progress by providing intensive,
targeted academic support to those | ¢ of Online Maths Tuition - Third S
identified as at risk of falling behind | {FE3=-2=rne 2Rams —HHon -~ e Shage
through Third Space Learning (Y6)
Targeted interventions to Implementation Evidence Impact 1,2,3
support language development, cost strength (months)
literacy and numeracy ® (s )
Phoniqs interventions in place frpm Phonics | EEF
Reception to ensure that all pupils (educationendowmentfoundation.org.uk)
can keep up. Intervention | Monster Phonics
Reciprocal reading intervention to Implementation Evidence Impact 213
improve comprehension for cost strength (months)
identified pupils. ®) @6 ®@® e
Reading comprehension strategies | EEF
(educationendowmentfoundation.org.uk)
Targ eted interventions / Special Educational Needs in Mainstream 1,234
resources to meet the specific Schools | EEF .
. . (educationendowmentfoundation.org.uk)
needs of disadvantaged pupils
with SEND
Almost half of our disadvantaged Five approaches_whlch can be |nt_egrated_ into
i Iso bupils with SEND day-to-da)_/ teachnjg prac_tl_ce to raise attainment
puptls are _a > p P ! among children with additional needs, as well as
and our priority is good teaching for | their classmates:
all following the Five-a-day EEF blog: ‘Five-a-day’ to improve SEND
principle. However, where outcomes | EEF
interventions are in place, they will (educationendowmentfoundation.org.uk)
be carefully targeted through
identification and assessment of
need.
Teaching assistant deployment Implementation Evidence Impact 1,2,3,4
and interventions cost strength (months)
- N
SENCO and DHT to ensure ®®® ®@@® e
effe(_:tlve usg _Of TA,S t.O support high Teaching Assistant Interventions | EEF
quality provision W!th|n the (educationendowmentfoundation.org.uk)Making
classroom and deliver targeted Best Use of Teaching Assistants | EEF
interventions. (educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://thirdspacelearning.com/impact-online-maths-tuition/
https://thirdspacelearning.com/impact-online-maths-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://monsterphonics.com/resources-intervention/intervention/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/news/eef-blog-five-a-day-to-improve-send-outcomes
https://educationendowmentfoundation.org.uk/news/eef-blog-five-a-day-to-improve-send-outcomes
https://educationendowmentfoundation.org.uk/news/eef-blog-five-a-day-to-improve-send-outcomes
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £40,000

Activity Evidence that supports this Challenge
approach number(s)
addressed
Communicating with, and Implementation Evidence Impact 1,2,3,45,6
Supporting, parents cost strength (months)
Develop the way in which the ®® @ee® 9
school engages with parents, Parental engagement | EEF
with a significant focus on our (educationendowmentfoundation.org.uk)
Early Years setting actively
involving parents in supporting
their children’s learning and
development.
Implementation Evidence Impact 123456
T t th th 1639,y
Develop parental engagement 0 srend (mons)
throughout school by effectively
. ! . . B)(@) (@) (&
involving parents in supporting ® o
their children’s academic learning | Parental engagement | EEF
and, crucially, considering how (educationendowmentfoundation.org.uk)
these strategies will engage with
all parents.
Supporting pupils’ social, Implementation Evidence Impact 5,6
emotional, and behavioural cost strength (months)
needs ® (1]
Carefully identify and provide _ _ _
targeted support for pupils that Social and emotional learning | EEF
need additional SEL support (educationendowmentfoundation.org.uk)
through the Hope Project
delivered by trained staff in
school.
Improve Social and Emotional Improving Social and Emotional Learning in
) ' 3,5,6
Learning throughout school by By R .
providing teachers, and all staff (educationendowmentfoundation.org.uk)
with support on how they can
develop these skills in their
everyday teaching practice.
Develop and maintain a whole Working together to improve school attendance - 3,5,6
school culture that promotes GOV.UK (www.gov.uk)
the benefits of high attendance
with a clear policy which all
leaders, staff, pupils, and Attendance iTtélrEv;ntions rapid evidence
assessment
parents underSt_and ] ] (educationendowmentfoundation.org.uk)
Build strong relationships with
families, listen to and understand
barriers to attendance and work
with families to remove them.

10



https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment

- for example, music lessons
and school trips

Ensure there are no financial
barriers for pupils from deprived
backgrounds to attend extra-
curricular, sports or cultural trips
by offering a reduced rate where
appropriate.

Arts participation | EEF
(educationendowmentfoundation.org.uk)

Implementation Evidence
cost strength
® ®@@®

Physical activity | EEF
(educationendowmentfoundation.org.uk)

Impact
(months)

Improve attainment by Implementation Evidence Impact 3,5,6
reducing ChaIIenging cost strength (months)
behgwour in S(?hool ©®©F ®® °
Provide professional I .
d looment to staff to ensure Behawc_)ur interventions | EEF_
_eve P ) g (educationendowmentfoundation.org.uk)
high quality delivery and
consistency of our behaviour
policy across the school.
Breakfast C|Ub and mea| Implementation Evidence Impact 356
. cost strength (months) =
provision
. . - (2) (@) (2
Maximise the impact of providing | £/ ) @@ e
free, universal, before-school
breakfast club, inc Cool Milk to Magic Breakfast | EEF
benefit pupils by preparing them (educationendowmentfoundation.org.uk)
for learning or supporting
behaviour and school attendance
Extracurricular activities Implementation Evidence Impact 5,6
. . ! cost strength (months) !
including sports, outdoor
activities, and arts and culture ® (. )

Total budgeted cost: £140,000

11



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Intended | Evaluation of impact Next steps
outcome
1.Improve 82.5% of Year 1 pupils and 89.8% of all Year 2 pupils | Continue with rigorous
outcomes passed the Phonics Screening Check at in 2022/2023 | implementation of Monster
for pupil which is in line with local and national average. Phonics scheme.
premium
children in 100% of FSM6 pupils in Year 1 passed the Phonics Improve monitoring and provide
phonics, Screening Check in 2022/2023 which is above local dedicated time and support for the
reading, and national average. 71.4% of FSM6 pupils in Year 2 | development of the leadership of
writing and | passed the Phonics Screening Check in 2022/2023 phonics.
maths. which is significantly below local and national
average. Ensure any children who did not
Phonics pass the PSC by the end of KS1
and 71.2% of Year 2 pupils achieved the expected continue to receive targeted
reading standard or above in reading in 2022/23 which is intervention and monitor robustly.
above local and national average and a significant
increase from the previous year. Ensure that pupils are targeted
early for intervention and that pupil
57.1% of FSM6 pupils in Year 2 achieved the progress meetings focus on
expected standard in reading in 2022/2023 which is vulnerable groups throughout the
below local and national average. year.
59.3% of Year 6 pupils achieved the expected Ensure that only the most effective
standard or above in reading in 2022/23 which is reading interventions are utilised,
below local and national average. and the simple view of reading is
used to identify the most
30% of FSM6 pupils in Year 6 achieved the expected | appropriate strategies.
standard in reading in 2022/2023 which is significantly
below local and national average.
Writing 47.5% of Year 2 pupils achieved the expected Continue with rigorous

standard or above in writing in 2022/23 which is an
increase from the previous year but below local and
national average and 14.3% of FSM6 pupils in Year 2
achieved the expected standard in writing which is
significantly below local and national average.

54.2% of Year 6 pupils compared with 25% of FSM6
pupils achieved the expected standard or above in
writing in 2022/23 which are both significantly below
local and national average.

implementation of Jane Considine
scheme, introduced in spring 2023
and already showing a significant
improvement in the standard of
writing across school.

Improve monitoring and provide
dedicated time and support for the
leadership of English.

A focus on the transcription
elements of writing across school
will be implemented in autumn
2023 following data analysis.
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Maths

78% of Year 2 pupils achieved the expected standard
or above in maths in 2022/23 which is an increase
from the previous year and 71.4% of FSM6 pupils in
Year 2 achieved the expected standard in maths
which are both above local and national average.

45.8% of Year 6 pupils achieved the expected
standard or above in maths in 2022/23. 20% of FSM6
pupils in Year 6 achieved the expected standard in
maths in 2022/2023 which are both significantly below
local and national average.

Continue with rigorous
implementation of Power Maths
(White Rose) scheme.

Improve monitoring and provide
dedicated time and support for the
development of the leadership of
maths.

A focus on arithmetic and
calculations across school will be
implemented in autumn 2023
following data analysis.

2. Improve | Whole school attendance for 2022/23 was 93.24%, Clear action plan for improving
attendance | slightly lower than 2021/22 at 94.34% attendance with clear roles and
and responsibilities.
punctuality | Attendance of PP pupils in 2022/23 was 91.55%,
for slightly lower than 2021/22 at 92.80%
identified
group of Persistent absenteeism among PP pupils was 30.91%
pupil in 2022/23, compared with 28.24% in 2021/22.
premium . .
children. Further targeted work on attendance will be included
in the new plan.

3.Reduce National Breakfast Programme and breakfast club Sustain National Breakfast
the number | offer for PP children ensured all children in attendance | Programme for next academic
of learning | had access to breakfast. Further monitoring needs to | year.
hours lost happen to support the impact of this in the next plan.
due to
children not
having
breakfast.
4.The TA support through lunchtime, targeted to SEMH Planned CPD for next year: HOPE
school will | needs and vulnerable pupils. training and attachment aware
provide TA sup_ported p!ay pr.ovision for vulnerable children. training.

. Lunchtime provision in the hub for support with
emotional nurturing provision for anxious pupils, a calm o
support for | environment for pupils with sensory needs and Further monitoring needs to
children support with eating lunch. This provision enabled happen to support the impact of
who require | Pupils to transfer into the main dining hall as they this in the next plan.
it transitioned to KS2.
5. Pupil A 50% discount was provided to all PP pupils; Develop a programme of
premium however, the impact is unclear. enrichment activities across all
children year groups which enhance the
experience | Improve the offer for all children next year with a clear | existing curriculum and are shared
a wide plan in place and support for identified families as with families at the beginning of
range of needed. the year so all children can attend.
cultural School to provide financial support
experiences. to vulnerable children on request.
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